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One of the most important motivating factors to seek tertiary education is the
belief that a college degree will bolster one’s ability to secure a well-paying job
upon graduation (Corts & Stoner, 2011). Even non-traditional students tend to
return to school to enhance their current careers (Luzzo, 1999). Thus, universities
must be adept at guiding students through the career decision-making process. This
is especially true of state comprehensive universities (SCUs) that offer degree
programs “designed to prepare students for jobs immediately after graduation”
(Henderson, 2009, p. 6; see also Aldridge, 2013; Zach, 2020). Yet few studies
examine the level of preparedness for the job market among current students or
alumni of SCUs. Given that SCUs benefit from alumni referral to potential students,
it is crucial to understand how alumni view their education, especially as it relates
to their feelings of career readiness. The current exploratory study examines work
experiences of Criminology and Criminal Justice (C&CJ) alumni and their
perceptions of career preparedness they garnered from an SCU education.
C&CJ Majors’ Career Expectations. According to the National
Association of Colleges and Employers (NACE) (2016), most students believe
that their college education has prepared them to meet the demands of the
workforce. However, students may enter (and graduate from) college with
distorted beliefs about their career fields. For example, several studies have
documented the role that crime-related television shows play in student selection
of a C&CJ major and future career path (Barthe et al., 2013; Ridener et al., 2020;
Walters & Kremser, 2016). Of course, the lived reality of those working in the
criminal justice field differs greatly from most media portrayals. Thus, for majors
similar to C&CJ, instructors, advisors, and other professionals not only need to
offer information about a range of career options that may be unknown to
incoming students, but also disabuse new majors of their preconceived notions
about these jobs (Barthe et al., 2013; Collica-Cox & Furst, 2019; Stacer et al.,
2019; Walters & Kremser, 2016).
C&CJ majors have become very popular relatively quickly, experiencing over
a 300% increase in graduates since the 1970s (Sloan & Buchwalter, 2017). One
contributing factor to this increase has been the popularity of crime-related
television programming (Barthe et al., 2013; Ridener et al., 2020; Walters &
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Kremser, 2016). Based on unrealistic television portrayals, students tend to believe
that law enforcement jobs will be “exciting,” despite the fact that the bulk of duties
include patrol or desk duties (Courtright & Mackey, 2004). Furthermore, some
stable career options, such as jobs in the correctional system, are rarely portrayed
in the media, and so few students enter universities with the desire to follow such a
career path (Barthe et al., 2013; Collica-Cox & Furst, 2019; Stacer et al., 2019;
Walters & Kremser, 2016). However, at least one study suggests that C&CJ
education can change student perceptions of available career options; Walters and
Kremser (2016) found a decreased interest in law enforcement among
upperclassmen compared to first year and sophomore students. They also note that
television appeared to more strongly influence first year and sophomore students.
Given new student expectations and the realities of the field, C&CJ instructors
and advisors must address their limited (and often distorted) visions of future
careers, while retaining student interest in the major. Fortunately, studies find that
C&CJ majors tend to be satisfied with their major choice throughout their time in
college (Tontodonato, 2006) and that experiential learning opportunities (such as
internships and field trips) can encourage them to consider new career options
(Hiller et al., 2015; Stacer et al., 2019). Unfortunately, little else is known about
how C&CJ alumni rate their educational experience or their levels of career
preparation upon graduation.
Educational Satisfaction and Perceptions of Career Readiness. More
broadly, several features common to a state comprehensive education are associated
with feelings of satisfaction and career readiness across disciplines. Internships are
one aspect of the educational experience that can have a direct impact on
educational satisfaction and preparation for the job market. Knouse and colleagues
(1999) found that among their sample of Business majors, students who completed
an internship had higher grades and were more likely to be hired quickly following
graduation than their peers. Most importantly, internships help students develop a
range of interpersonal and communication skills attractive to employers (Crowell,
2018; Lei & Yin, 2019).
College career courses are also becoming popular tools for universities
seeking to ease the transition from school to work. Career courses are often
designed to improve students’ decision-making abilities by strengthening their
vocational identities and bolstering confidence in their ability to navigate the
commencement of a new career (Folsom & Reardon, 2003; Fouad et al., 2009;
Hackmann et al., 2018; Miller et al., 2018; Stebleton et al., 2020). They can also
illuminate the relationship between what students learn in the classroom and the
“real-world” applications of these skills (Stebleton et al., 2020). Additionally,
students who have career certainty (as developed in career courses) are more likely
to participate in experiential learning opportunities and to find career mentors
before graduation (Lynch & Lungrin, 2018).
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Despite programming designed to connect students to their future careers,
many students perceive significant barriers in their ability to establish ideal careers.
For example, African American and female students perceive more financial
barriers than their peers (Luzzo, 1993; Perrone et al., 2001). This is important
because students who believe it is unlikely that they can achieve their goals may
alter their career aspirations while in college (Gregor et al., 2020), thus limiting
their own access to potential sources of employment. This problem points to the
absolute necessity of intensive, quality mentoring, especially for marginalized
populations. As Henderson (2009) points out, a key feature of the SCU is the role
that faculty play in the lives of their students. Faculty at SCUs are generally not
only instructors, but academic advisors and mentors. Academic advising at SCUs,
however, is often about more than course selection. Given the emphasis on job
placement upon graduation, faculty must be educated about career options for their
graduating students and find ways to guide students into an appropriate career path,
while helping them develop necessary skills inside and out of the classroom. As
Hall (2009) reflected of his former SCU, when making curriculum decisions SCUs
should first and foremost reflect upon “the future career paths of those students and
their need for intellectual and practical preparation for careers.” (p. 56). Ostensibly,
this focus on career preparation should extend to professors and advisors.
Furthermore, quality mentoring is crucial for student satisfaction, bolstering
retention rates, and securing alumni approval (e.g., student referrals and donations)
(Blackwell & Payne, 2012; Christian & Sprinkle, 2013; Hughey, 2011; Paul et al.,
2012; Vianden & Barlow, 2015). In fact, students and alumni who are dissatisfied
with their advising experiences are more likely to rate program and learning
outcomes negatively (Blackwell & Payne, 2012). While students may primarily
associate academic advising with mundane tasks such as course selection (Christian
& Sprinkle, 2013), they benefit far more when advisors help them to integrate their
academic and career goals into a cohesive long-term plan (Allen & Smith, 2008).
This approach would also reflect the mission of many SCUs (Aldridge, 2013;
Henderson, 2009).
Unfortunately, there is a paucity of research concerning SCU student level
of career preparedness following graduation from an SCU. Even less is known
about the work experiences of C&CJ alumni or their perceptions of an SCU
education. The current exploratory study attempts to address some of these
limitations by examining the perceptions of C&CJ alumni from an SCU in the
South. Specifically, this study aims to identify the specific factors associated with
an undergraduate program that better help students feel prepared for employment
after graduation. Based upon prior research we expect satisfaction with the C&CJ
program, faculty, and advisors will be associated with greater feelings of
preparedness.
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Methodology
Data Collection. The main objective of this exploratory study was to
examine alumni perceptions of how well their C&CJ program at an SCU prepared
them for the job market. Approval for the study was received by the University’s
Institutional Review Board in 2020. Data were collected via an online survey of 24
items. The items were related to demographics; satisfaction with the program,
advisors, and faculty members; and current employment status. The survey was
designed by the authors and three undergraduate students enrolled in an
Independent Study and pretested before data collection began.
All participants had graduated with a bachelor’s degree from one Criminal
Justice program in a state comprehensive university located in the South. The
program currently includes approximately 400 undergraduates and 10 full-time
faculty members. In addition to introductory courses in policing, courts, and
corrections, students are required to complete statistics, methods, theory, and a
capstone course. They are also required to complete electives in other areas of the
criminal justice field (e.g., juvenile delinquency and victim services). An internship
course is offered as an elective, but relatively few students complete one. Servicelearning courses and independent studies are also offered periodically, but the
majority of students do not have these experiences upon graduation. A specific
career-related course is not offered. Thus, while the program requires students to
take courses related to the main areas of the criminal justice field, experiential
learning is not required nor chosen by a majority of the students. However, it should
be noted that both the SCU and the C&CJ program explicitly highlight the link
between the education provided and potential employment post-graduation.
Student learning outcomes for the program are geared toward preparing students
for work in the C&CJ field and the SCU purports to consciously prepare students
for employment opportunities available in the region.
Advising is required for every student each semester and almost all of it is
performed by faculty members. A career services office is available to students and
alumni, though it is doubtful that many majors take advantage of these services.
Thus, faculty members provide most of the academic and career guidance students
receive, both as advisors and as instructors in the classroom.
A list of 2,646 alumni email addresses was generated for recruitment
purposes. The survey was sent weekly to each potential recruit via email for several
weeks in February and March 2020. The email described the contents of the survey
and included an informed consent form and a link to the survey. Seventy-seven
alumni submitted the survey, yielding a 3% response rate.
Measures: Perception of Job Preparedness Variable. Whether C&CJ
alumni felt prepared for their job upon graduation was assessed with an even-point
scale question which asked, “When you graduated, how prepared did you feel for
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your plans for after graduation?” Response categories were 1=Very Unprepared,
2=Somewhat Unprepared, 3=Prepared, 4=Very Prepared.
Measures: Demographic and Alumni Student Variables. We controlled
for basic demographic variables including gender and race (White, Black, Other).
Two dichotomous variables measured whether respondent grew up in the
metropolitan statistical area (MSA) where the university is located and whether the
respondent currently lives in the home state of the university (0=no, 1=yes).
Additionally, several student alumni attributes were measured including year of
graduation (prior to 2015, 2015, 2016, 2017, 2018, 2019) and final GPA (2.0-2.5,
2.6-3.0, 3.1-3.5, 3.6-4.0).
Measures: Employment Status. Respondents were asked about current
employment status and whether they were employed in a job related to law
enforcement, corrections, court systems, a non-criminal justice job, attending
graduate or professional school, or unemployed. Responses were coded as 1=job in
the criminal justice field (law enforcement, courts, corrections) or 0=job other than
in the criminal justice field, graduate or professional school, or unemployed.
Measures: C&CJ Faculty and Advisors. The effect C&CJ faculty and
advisors had on alumni perceived preparation for the job market was measured by
asking respondents two questions with respect to whether a C&CJ advisor or
professor assisted with plans for after graduation. Responses were coded 0=no and
1=yes. Additionally, respondents were asked whether “The C&CJ faculty had a
positive impact on my experience here” (1=Strongly Disagree, 2=Disagree,
3=Agree, 4=Strongly Agree).
Measures: Overall Program Attributes. Several variables were used to
measure the general environment of the program and offerings, including provision
and development of necessary job skills, whether alumni would recommend the
C&CJ department to others, and networking opportunities. Response categories
were Strongly Disagree (1), Disagree (2), Agree (3), Strongly Agree (4). The final
question of the survey assessed satisfaction with the program by asking “How
satisfied are you with your education from the C&CJ program?” (1=Very
dissatisfied, 2=Dissatisfied, 3=Satisfied, 4=Very Satisfied).
Statistical Analysis. As the overall objective of this study was to ascertain
which factors are associated with a higher level of employment preparedness of
C&CJ alumni upon graduation, data were coded and analyzed using STATA 15.1
to examine alumni demographics and student attributes, current employment status,
effect of faculty and advisors, and program environment correlations with alumni
perception in being prepared for employment.
We began with presenting descriptive statistics for all study variables
including the means, standard deviations, and ranges of the variables included in
this investigation. Next, bivariate and multivariate analyses were performed
examining the associations between alumni demographics and their student
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attributes, current employment, effect of faulty and advisors, program environment,
and alumni perception of preparedness for employment. The effect of C&CJ
program attributes on alumni preparation for employment was examined in a series
of models using ordinary least squares (OLS) regression. Model 1 (Table 2)
included level of preparation for employment and demographics, with student
attributes added in Model 2. Current employment status was added in Model 3.
Faculty and advisor helpfulness attributes were added in Model 4 and overall
program factors were added into Model 5. The level of significance of 0.05 was
adopted for these analyses.
Results
Descriptive statistics are presented in Table 1 with employment preparation
at 3.07, indicating that, on average, alumni reported feeling prepared or very
prepared for plans after graduation. The majority of respondents were female (59%)
and white (57%). More than half (53%) of the respondents grew up in the MSA
where the university is located and most still live in the state (68%). Just over half
of the respondents (51%) graduated prior to 2015 with an average final GPA of
2.68.
Regarding employment status, more than half (57%) of alumni reported
working in a non-criminal justice position and 27% reported working in the
criminal justice system (18% law enforcement, 6% courts, and 3% corrections).
Only 4% reported attending graduate or professional school and 12% reported
being unemployed.
A third of all responding alumni reported having a C&CJ advisor (32%) or
professor (35%) who provided career advice. The positive impact of C&CJ faculty
is 3.25, signifying a high number of alumni agreeing or strongly agreeing that
C&CJ faculty had a positive impact on their experience at the university.
The rating for whether the C&CJ department provided the opportunity to
obtain or develop the necessary skills for employment after graduation was 3.21
out of a scale of 1 to 4, suggesting a high level of agreement. Alumni also reported
a high level of agreement (3.07) regarding whether they would recommend the
department to others. The average rating for whether the university creates an
environment where alumni could make connections to future careers was 2.75,
indicating there is not a strong belief the university provided good networking
opportunities. And finally, alumni reported high satisfaction (3.56) with their
educational experience from the C&CJ department.
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Table 1: Descriptive statistics of variables
Variable
Independent Variable
Employment Preparation
Demographics
Females
Males
Race/Ethnicity
White
Black
Other
Grew up in MSA
Live in home state of university
Student Attributes
Year of Graduation
Prior to 2015
2015
2016
2017
2018
2019
Final GPA
Employment Status
Law enforcement
Courts
Corrections
Graduate or Professional School
Non-criminal justice
Unemployed
Faculty and Advisors
CJ Advisor provided help
CJ Professor provided help
CJ faculty had a positive impact on exp
Overall Program
Necessary skills for job
Recommend CJ Department
Environment - connections to future careers
Satisfied with my education
N= 68

Means

(SD)

Min

Max

3.07

0.95

1

4

0.85

1

4

0.32
0.35
3.25

0.92

1

4

3.21
3.07
2.75
3.56

0.88
0.97
1.11
0.72

1
1
1
1

4
4
4
4

0.59
0.41
0.57
0.38
0.04
0.53
0.68

51.00
2.00
3.00
4.00
5.00
3.00
2.68
0.18
0.06
0.03
0.04
0.57
0.12
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Bivariate analysis was performed and indicates a significant positive
relationship between alumni perception of being prepared to work in their desired
field and working in law enforcement, the opportunity to obtain/develop skills at
the university to perform their current job, having an advisor or professor help with
career advice, the positive impact of the C&CJ faculty, recommending \ the C&CJ
program, and level of satisfaction with their education. Notably not significant is
the relationship between alumni perception of employment preparedness and being
female and being unemployed.
Table 2: Regression coefficients representing perception preparedness for attaining a job post-graduation
Variable

Model 1

Model 2

Model 3

Model 4

Model 5

Demographics
Gender

-0.40

-0.39

-0.31

-0.26

-0.12

Race/Ethnicity

-0.31

-0.33

-0.31

-0.25

-0.17

Grew up in MSA

0.57

Live in home state of university

-0.42

*

0.57

*

0.52

*

0.44

*

0.37

-0.45

-0.49

-0.33

-0.40

Year of Graduation

0.06

0.07

0.06

0.02

Final GPA

-0.01

-0.07

-0.04

0.21

0.36

0.26

0.00

C&CJ Advisor provided help

0.13

-0.17

C&CJ Professor provided help

-0.04

0.07

C&CJ faculty had a positive impact on exp

0.53

*
*

Student Attributes

Employment Status
Faculty and Advisors

***

0.35

*

Overall Program
Program provided necessary skills for job

-0.03

Recommend C&CJ Department

-0.16

Environment-connections to future careers

0.16

Satisfied with my education

0.53

Adjusted R2

0.125

0.1058

0.116

0.385

0.53

N

68

68

68

68

57

* p ≤ 0.05
** p≤0.01
***p ≤0.001

Table 2 presents the results from the multivariate models that regressed
alumni perception of being prepared for their plans upon graduation on alumni
demographics and former student attributes, faculty and advisor impact, and overall
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program variables. Findings in the first model (demographics) indicate a positive
relationship between growing up in the MSA and perception of being prepared for
their job (b = .57, p ≤ .05). Gender, race/ethnicity, and living in the home state of
the university all have negative associations with alumni preparedness but do not
meet conventional levels of statistical significance.
Growing up in the MSA of the university maintains a significant positive
relationship (b = .57, p ≤ .05) with preparation for employment in the second model
in Table 2 (student attributes). Being a woman, being a person of color, living in
the state where the university is located, and final GPA are negatively associated
with preparation for employment, while more recent graduations are positively
associated with preparation for employment. However, with exception of growing
up in the MSA, none of the variables reach conventional levels of statistical
significance in this model.
Model 3 (employment status) indicates a negative association between
employment preparation, gender, race/ethnicity, living in the state where the
university is located, and final GPA, but do not reach conventional levels of
statistical significance. A positive association is found between employment
preparation and year of graduation, employment status, but only the coefficient for
growing up in the MSA is statistically significant (b = .52, p ≤ .05).
These associations are maintained in Model 4 (faculty and advisor impact)
when help of a C&CJ advisor or professor, and positive C&CJ faculty impact
variables are added. The coefficient for positive impact of C&CJ faculty indicates
a positive association with perception in employment preparation (b = .53, p ≤ .001)
as is growing up in the MSA (b = .44, p ≤ .05). Gender, race/ethnicity, living in the
state where the university is located, final GPA, and help of a C&CJ professor are
all negatively associated with employment preparedness but do not reach
conventional levels of statistical significance.
In the last model (overall program) variables for providing necessary skills
for employment, recommending the department to others, environment for making
connections to future careers, and satisfaction with their education are added.
Growing up in the MSA of the university maintains a positive relationship with
employment preparedness (b = .37, p ≤ .05) as does positive impact of C&CJ
faculty (b = .35, p ≤ .05). Also positive is the coefficient for satisfaction with
education (b = .53, p ≤ .05). Interestingly, living in the state where the university is
located is negatively associated with perceived preparation for employment (b = .40, p ≤ .05). Coefficients for gender, race/ethnicity, help from a C&CJ advisor,
provision of necessary skills for employment, and recommendation of the
department are negative while coefficients for year of graduation, final GPA,
employment status, help from a C&CJ professor, and environment for making
connections to future careers are negative. However, none of these reach
conventional levels of statistical significance.
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These findings indicate that alumni perception of preparation for their plans
after graduation is statistically correlated with growing up in the MSA where the
university is located (b = .37, p ≤ .05), residing in the home state of the university
(b = -.40, p ≤ .05), positive impact of C&CJ faculty (b = .35, p ≤ .05), and
satisfaction with education (b = .53, p ≤ .05).
Discussion
To understand what factors may affect feeling prepared for post-graduation
in alumni in a C&CJ program, we examined data from an online survey distributed
to C&CJ alumni at an SCU in the South. We expected alumni who expressed
satisfaction with the C&CJ program, faculty, and advisors to report having felt
more prepared for the job market when they graduated; this expectation was
confirmed. Overall, alumni reported that they felt prepared or very prepared upon
graduation and expressed satisfaction with the C&CJ program as a whole and the
faculty members (who also serve as academic advisers). Alumni believed their
education had helped them to develop the skills needed in the workforce and would
recommend the C&CJ department to potential enrollees.
As Tontodonato (2006) reported, students appear generally satisfied with
their educational experiences as C&CJ majors. These findings also support
Henderson’s (2009) argument that SCUs are in large part designed to help students
secure employment (see also Aldridge, 2013; Zack, 2020). Alumni link their views
of the quality of their education at an SCU with their perceptions of career
preparedness. Alumni satisfaction with the faculty also reflect Henderson’s (2009)
description of professors at SCUs as being very involved in the lives of their
students.
Another finding of particular interest to SCUs was the relationship between
having been raised in the university’s MSA and their feelings of career
preparedness. Students who grew up in the same MSA felt more prepared than their
peers. This may be related to being knowledgeable with the geography, local places
of employment, and culture, all of which could increase one’s confidence in their
ability to get a job. While our findings did not reflect satisfaction with universityprovided networking opportunities, one possibility is that faculty, family members,
or other acquaintances living in the area helped in the acquisition of employment.
This would reflect prior research indicating that social networking plays a
significant role in job attainment (Kemp, Bordelon, & Williams, 2020).
Findings also show that women and non-whites were less likely to feel
prepared for employment post-graduation, perhaps because like Luzzo’s (1993) and
Perrone et al.’s (2001) samples, these respondents perceived greater barriers to
career attainment than their peers. Alumni with higher final GPAs and graduating
in more recent years were associated with greater levels of perceived job
preparation while current employment status had no effect. Despite reporting that
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their education in a C&CJ degree program helped them to develop job skills, fewer
than 30% of them actually worked in the C&CJ field. Additionally, alumni did not
believe the SCU provided them with social networks that would help secure
employment. Nor did the majority of them report that the faculty helped them in
this regard; in fact, only about 1/3 of them had received career advice from a faculty
member in any regard. This is despite the fact that the university and department
mission statements explicitly tie student learning outcomes to employment
opportunities. It is also troubling because alumni who report receiving quality
academic and career advising are more likely to hold positive attitudes about their
former institutions and recommend them to others (Blackwell & Payne, 2012;
Christian & Sprinkle, 2013; Hughey, 2011; Paul et al., 2012; Vianden & Barlow,
2015).While this exploratory study contributes to the literature by assessing C&CJ
alumni from an SCU about their career readiness upon graduation there are a
handful of limitations. First, this study is cross-sectional in nature. Future research
utilizing a longitudinal design would help establish a precise causal order between
specific factors within a C&CJ program that help in student preparation for
employment. Second, small samples are more susceptible to missing an effect that
exists in the data or only detecting large effects, thereby leaving uncertainty around
the estimate of the true effect size. Due to the small number of respondents who
participated, the relationship between C&CJ programs at SCUs and perceived
preparation for post-graduation plans should be further examined with a larger
sample from multiple universities. Future research should utilize a qualitative
approach to further explore factors affecting student preparation for employment
that may not have been captured or controlled for in this study. Additionally, this
study indicates that student satisfaction with education is associated with more
confidence in gaining employment. Disentangling this measure would be helpful to
understand what may more precisely be driving student confidence as it relates to
working in the criminal justice field.
The main goal of this exploratory study is to guide future research on career
preparedness at SCUs, especially as it relates to C&CJ students; our findings
suggest several avenues of potential inquiry. For example, alumni living in the
home state where the university is located was negatively associated with feelings
of preparedness post-graduation. At the time of data collection, the unemployment
rate for the nation was 3.5%, the state was 2.5%, and the county was 2.8% (South
Carolina Department of Employment and Workforce, 2020), so it is unlikely that
confidence was based on a lack of employment opportunities. Perhaps respondents
felt there were better opportunities outside of the state but were not confident in
how to proceed in those job searches. Future studies should examine exactly what
aspects of the post-graduation job market students feel confident about and in what
aspects they lack confidence. An in-depth, qualitative study of seniors would be
well-suited to address this question. Additionally, the idea that alumni who remain
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in the same state as the university feel less confident about their career plans is
especially of concern for SCUs, as the majority of SCU students remain in that
locality.
Another area to explore in future qualitative research is the relationship
between C&CJ faculty and students feeling prepared for employment. Our findings
suggest that alumni were satisfied with their C&CJ faculty who act as both
professors and academic advisors, though few reported discussing their postgraduation plans with a professor or an academic advisor. Yet the positive
relationship between satisfaction with faculty and confidence in employment
preparation was significant across all models. Thus, several questions emerge: Did
the C&CJ faculty provide them with career confidence simply by presenting
content-related material in their courses? Did professors in certain classes such as
policing include career preparation into the course content? As most of the alumni
did not secure employment in the field, what role did faculty (and the overall
program) play in guiding students towards other careers?
Satisfaction with education was positively associated with feeling prepared
for employment after graduation, even though more than half of all alumni reported
working in non-criminal justice positions. Future research should examine C&CJ
student perceptions of the ease in which they can enter related or non-related fields.
This research would have potential implications for C&CJ programs attempting to
educate students about future employment opportunities.
Finally, our findings represent a small sample of alumni from one SCU.
Research regarding student and alumni perceptions of career readiness should be
replicated in other SCUs. If job preparedness is part of the mission of most SCUs
(Aldridge, 2013; Henderson, 2009), it is vital to understand what factors make
students feel prepared for the job market and what skills alumni believe they
attained at their SCU to make them competitive and successful on the market.
Aldridge (2013) argues:
In truth, there is plenty of evidence to support the need for a radically different
kind of higher education; one that provides students with the relevant
knowledge, skills, and experience they must have to hit the ground running in
a changing world and a changing workforce. It is certainly a formidable
challenge that will require multifaceted solutions and significant trade-offs.
But in our reticence to tackle it head on, far too many of our college graduates
are now caught between a rock (crippling student loan debt) and a hard place
(a highly competitive and volatile job market), with degrees that while still
necessary, are not particularly valuable (p. 53)
The skills students gain at an SCU must transfer to the workplace and remain
relevant in the face of rapid changes; if they do not, SCUs risk becoming viewed
by potential students as inadequate. Alumni from SCUS are uniquely positioned to
provide this type of feedback to their alma maters.
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